
Module 4 
1. Understand basic principles of governance and academic freedom in higher education. 
2. Become familiar and sympathetic to faculty criticisms and concerns about distance education. 
3. Explore ways to facilitate faculty learning and retention. 

 
Module 4: Week 1 Discussion : After reading "Core Academic Values," consider how the unique mindset of faculty makes the job of the trainer 
particularly challenging? How do you think that academic feel about trainers telling them how to teach? How can trainers gain the confidence of 
academic professionals who they are trying to prepare to teach online? Also, please respond to the postings of at least three classmates.  
 
Topic: Module 4: Week 1 Discussion  Date: April 14, 2008 7:06 PM 
 Subject: Instititutional Committment to Collegiality  Author: Burnham, Colleen   
  

Wow! I struggled with this one! This discussion question evidently hit a nerve for me -- I've started and stopped a dozen 
times over the last week trying to come up with a coherent and "not angry sounding" post. I'm not sure my answer fulfills 
either quest... ;-)  
 
here it is... 
 
Most of us grew up believing that the teacher is the smartest person in the room – it’s sort of a necessary piece of 
surviving that process we call being educated. Many of us go on to respect our undergraduate mentors to the degree that 
we come to believe everything they tell us. If we’re lucky, they tell us that they don’t have all the answers, but more often 
than not – whether they tell us that or not – we are still expected to “give the right answer” when it comes time to 
complete the requirements of our academic experience. Those of us who “grow up” to be the faculty are not immune to 
the phenomenon. 
 
A solid institutional commitment to an air of collegiality is necessary for an environment in which the trainer can be 
considered professionally equipped for instructing faculty in the use of all things pedagogically technological. Regional 
accreditation teams stress the importance of ability, and respect for ability, across the variety of expertise inherent to an 
academic institution, including the incorporation of new academic programs and assessment tools. While the need is clear 
to those who are not members of the faculty, the faculty themselves tend to extend intellectual courtesy laterally. The 
successful trainer generally has the intellectual and practical support of those administrators who not only recognize the 
expertise of the “unlettered” administrative staff but also incorporate collegiality into the working mission by including 
non-faculty in the planning, training, and execution of instructional technology. 

 
Module 4: Week 2 Interviews : Module 4B After reading "Faculty Practices and Preferences," (from Module 4A) select three faculty who teach 
online courses to conduct 30 minutes interviews with. At least one of the three should be someone who takes part in lots of formal training 
(workshops, scheduled one-on-one, etc). And at least one should be someone you perceive as primarily self-prepared to teach online. You should 
include the following questions in your interview. You should also get a little background information - what classes they teach online, teaching 
style, etc. a. Describe how you have learned to teach online. What methods have you used the most? b. What led you to using these types of 
methods to prepare to teach line? Why didn't you use other methods more often? What were some barriers you faced related to training and 
preparing to teach online? c. Describe your satisfaction with the preparation techniques you have used. Were any methods more valuable than 
others? Why? What, if anything, was lacking in the training available to you? d. Which of these techniques do you feel have been most useful in 
helping you to become an effective online instructor? What techniques were not very useful? How could these have been improved? e. How 
important have other faculty been in helping you to learn to teach online? How often do you assist other faculty who are learning to teach 
online? f. What do you feel is the best way for faculty to learn to teach online? g. Do you still participate in any type of training, formal or 
informal, having to do with online teaching? How does your participation now compare with when you first started learning to teach online? 
Report your overall results to the discussion board. Include interesting quotes from the interviewees. Did your findings support the seven findings 
of Clay's research? Based on what you learned, will you adapt your training approach somewhat? After your posting, please react to the 
postings of at least three classmates. 
 
Topic: Module 4: Week 2 Interviews  Date: April 23, 2008 7:53 PM 
 Subject: Colleen's *very* late post...  Author: Burnham, Colleen   
  

I am very late with my post! At the risk of sounding "whiny", this is our last week of classes, and our entire system - campus wide - 
went down on Monday. It's been a week...  
 
Please find my post attached. 

 
cjb 

 
Attachments: 
Mod4bBurnham.docx  

 
Module 4C Discussion Assignment : One important area revealed in Clay's research, and perhaps your interviews from Module 4 B, is that 
faculty prefer training that enables them to immediately apply what they have learned. A major problem is that faculty attend workshops and 



then are unable to remember what they learned when they need it. After reading Training Transfer, pick one of the strategies or exercises 
mentioned (or another that you find in other literature) and apply it to your planned session (the one you started in Module 3). Describe in detail 
on the bulletin board the exercise you will use in (or after) a face-to-face training session. Also, please react to the postings of at least two 
classmates. 
 
Topic: Module 4C Discussion Assignment  Date: April 26, 2008 11:12 AM 
Subject: Debriefing Sessions  Author: Burnham, Colleen   
  

Provide follow-up. After the training is complete, follow up with trainees to check on their progress toward their goals, or provide 
electronic reminders or follow-up articles pertaining to the subject. 
 
Under the heading of providing follow-up, in combination with the comments I received via my survey, I will plan to incorporate a 
formal “debriefing” session. I imagine that the session will take the form of a “coffee klatch”, that is offered as a drop-in opportunity to 
review and discuss certain technique topics, and to which particular faculty will be invited, based on my awareness of their specific 
needs. While an advertised open invitation would probably be relatively effective, it seems a higher attendance might occur if the 
sessions were pre-set and a sign-up sheet were made available at the time of the workshop(s). 
 
Knowing that there will be an opportunity for both the trainees and the trainer to “debrief” and exchange experiences over coffee, in a 
relaxed venue, should ensure at least a sense of reciprocity, as well as a second chance (for both) to understand the material. 

 
Additional Post 
 
Topic: Module 4: Week 1 Discussion  Date: April 16, 2008 7:50 PM 
 Subject: Re:Training faculty members  Author: Burnham, Colleen   
  

"Everyone with the passion and credentials to educate students should be valued for what they bring to the [board] table." Excellent 
sentence, Michele :-) ! 
 
As I alluded to in my own post, this particular discussion topic has really hit a nerve for me. It's driven me to talk about the hierarchy, 
passion, credentials, missions, etc with almost anyone who'll let me catch their eye ;-) 
 
My entire professional career has been centered in training and assisting staff, faculty, and students as they try to figure out how to cite, 
paste, post, write, "do stats", "run rats", follow protocol, upload, download, dub, convert, design -- the list is endless :-) My greatest 
strength is that I love to learn -- from everyone :-) My second greatest strength is, apparently, that I am able to put up with faculty. 
Unfortunately, both positions that I’ve held were designed [back in the day] for work study students, with a premise that, really, all the 
faculty need is someone to check the cable, or turn on the copy machine. That original designation seems to haunt the "modern day" 
technical support person regardless of the level of faculty development that the positions are expected to fulfill, or the credentials that 
the person brings to the table. 
 
Every "trainer" I have ever met is a person I consider an academic professional, a person who is working in higher education not only 
because there is call for the particular positioning, but because they are scholar-learners at the core, that is, they enjoy learning and 
mentoring. I'm not talking about faculty turned trainers. These are the professional administrative staff members who have been 
charged with teaching the ins and outs of using/incorporating "electronic stuff" into existing curricula to faculty and or students. Most 
do not carry faculty status, let alone managerial designations, yet all are expected to "smile sweetly" and produce the answer to 
questions about almost everything that has anything to do with the academic experience. Many are servicing custodial to presidential, 
troubleshooting home and campus issues 24/7. 
 
A consistent and troubling [reported] theme is the inherent lack of respect given to trainers by faculty members. Just yesterday, for 
example, a member of our faculty pointed out to me, in a meeting to which I had been invited because of my expertise, that I am not a 
teacher and so couldn’t possibly understand the terminology that was being used – “any real teacher already knows what we’re talking 
about”. [I’m resisting the urge to write nasty thoughts ;-)] The point that I think needs to be acknowledged is that faculty frequently do 
respect the hierarchy that they recognize. That, regardless of any professional expertise demonstrated, a staff member is often only a 
staff member in the eyes of many faculty members. The trick is working with that perception effectively. 
 
I will arrogantly tell you that I am apparently successful when it comes to “putting up with” faculty arrogance :-) Students call me an 
angel; faculty report to my supervisor that they love that I always work my magic with such a “delightful smile”. I will also admit to 
you that I do a lot of “wall punching” out in the smoking area where no-one can see me ;-) 
 
I don’t want to make this editorial about me – really! I suspect that a positive “defense mechanism” in response to the phenomenon is 
the constant researching and learning that must be maintained by we trainers that only makes us better at “offering evidence” of that 
expertise that many faculty members depend on daily. I’ll wrap up with the positive thought that a faculty member (whom I consider a 
colleague) spoke almost exactly the same sentence to me this afternoon that Michele typed in her post :-). He also reminded me that 
without all of those non-faculty members of any campus community, the community would cease to exist (and that he’d never be able 
to figure out how to run that E-Prime “thing” ;-) ). 

 
 


